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ABSTRACT 

Results of the 1990-91 product evaluation of the 
Saginaw, Michigan School District's state-funded prekindergarten 
program are reported. In 1990-91, the program served 285 pupils 
enrolled at 8 sites. The purpose of the program is to provide at-risk 
4-year-olds with an environment that will enable them to develop 
school readiness skills. The Piaget-based program involves seven 
component areas, including cognitive, psychomotor, affective, parent 
participation, curriculum, staff development, and community 
collaboration components. The major outcome question was: Did the 
program attain the objectives it set out to accomplish? To answer 
this question, evaluators used: (1) the Prekindergarten Saginaw 
Objective Reference Test (PK-SORT); (2) the Affective Rating Scale; 
(3) a Parents as partners Sheet; and (4) records. Findings indicated 
that the prograun met 9 of the 13 PK-SORT objectives, all seven of the 
affective objectives, all 3 of the parent participation objectives, 
and all 3 of the objectives for curriculum, community collaboration, 
and staff development. Recommendations for program improvement are 
offered. Appendixes include a description of the program, a copy of 
the Prekindergarten Saginaw Objective Reference Test, and related 
items. (BC) 
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PROGRAH DESCRIPTION 

This Is the third year the School District of the City of Saginaw has 
operated a state funded prekindergarten program for "at-risk" four year old 
children- The District has operated for the past twenty-one years a federally 
funded (Chapter 1 of the Educational Consolidation and Improvement Act) 
prekindergarten program for children coming from the inner city. Thus, 
Saginaw is no stranger to prekindergarten programming and the two programs are 
essentially the same except for funding source and the process to identify 
eligible four year olds. 

The factors which place four year olds "at risk" of becoming educa- 
tionally disadvantaged are essential to the identification of those to be 
Included in the Michigan Early Childhood Education Preschool (MECEP) program. 
Four year olds selected for participation in MECEP must have shown one or more 
of the following "at risk" factors: 

Score of 19 or less on the 27 item Prekindergarten Readiness 
Screening Device (PRSD); low birth weight; physical and/or sexual 
abuse and neglect; nutritionally deficient; developmental ly delayed; 
long-term or chronic illness; diagnosed handicapping condition 
(mainstreamed); lack of a stable support system or residence; 
destructive or violent temperament; substance abu_- or addiction; 
language deficiency or immaturity; non-English or limited English 
speaking household; family history of low school achievement or 
dropout; family history of delinquency; family history of diag- 
nosed family problems; low parental;/sibling educational attain- 
ment or illiteracy; single parent; unemployed parent/parents; 
low family income; parental loss by divorce or death; teenage 
parent; chronically ill parent: physical, mental or emotional; 
incarcerated parent; housing in rural or segregated area; and 
rural or isolated setting.* 



199(^91 Application For State Allocation Grant. Early Qillxflmnri EA.n.Mnn Progran. 
page 10 with local criteria of HJSD added as si^gestidl — 
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The MECEP operated at eight elementary sites: Fuerbringer, Herig, Jerome, 
Kempton (p.m. only), Longstreet (a.m. only). Merrill Park. John Itoore/First 
Presbyterian, and Zilwaukee (a.m. only). There were eleven MECEP sites last 
year. 

An accounting of this year's MECEP participants shows that as of January 
18, 1991 a total of 285 pupils were attending one of eight sites (see Appen- 
dix A for details). 

The MECEP program is based upon the Piagetian concept that a child 
develops intellectually in a stimulating environment. Preschoolers are pro- 
vided with an environment in which they receive positive reinforcement for 
reaching out, experimenting, seeking, and attaining new knowledge. Free and 
structured experimentation with common objects provide learners with informa- 
tion and a repertoire of actions on objects to enable them to explore the 
properties of unfamiliar things. Manipulative materials provide children with 
many problem-solving developmental activities. The daily schedule includes 
experiences in the areas of affective, fine and gross motor skills, physical 
and social knowledge, and parent participation. 

Language and concept development is constantly encouraged and reinforced. 
The school environment is characterized by: consistency, behavior modifica- 
tion, interest centers, decision-making on the part of che students, and pupil 
participation with freedom and responsibility. 

The overall goal of the program is to provide four year olds with an 
environment that will enable them to develop school readiness skills. There 
are seven program component areas: cognitive, psychomotor, affective, parent 
participation/education, curriculum, staff development, and community 
collaboration/participation components (see Appendix B for the objectives in 
each component). 
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EVALUATION PSOCEDUSES 



This report presents the results of the second product evaluation of the 
HECEF program. A process evaluation was also conducted this year* and these 
findings are reported in a separate report* 

Prodoct Evaluation 

A product evaluation TCasures the end results of a particular program. 
The major product (or outcome) question was: Did the program attain the 
objectives it set out to accomplish? 

To answer this question relative to the cognitive and psychomotor objec* 
tives^ the Prelcindergarten Saginaw Objective Reference Test (PK-SORT) was used 
to assess student achievement (see i^>pendix C for a copy of the PK-SORT). The 
PK-SORT included 31 items dealing with both psychomotor and cognitive program 
areas. The first 17 items measured the program^s nine cognitive objectives 
while the remaining 14 dealt with the four fine and gross motor objectives. 
The post-test only administration of PK-SORT took place from May 13-24, 1991. 

The outcone of the affective objectives was measured by a pre- and post- 
test administration (October 15-19, 1991 and May 28-31, 1991 respectively) of 
the Affective Rating Scale (ARS). The ARS is an 18 item checklist dealing 
with seven affective objectives (see Appendix D for a copy of the ARS). 

The Parents as Partners Sheet was the evaluation instrument used by each 
teacher to record the amount and type of parent participation that occurred 
during the year (and measures the three parent participation objectives). 

The three final objectives related to curriculum, community/collabora- 
tion/participation and staff development used existing recordkeeping systems 
maintained by the program supervisor to obtain data relative to meeting or not 
meeting the criterion of each objectives. 

8 



PBSSEMTAIIOM AND ANALYSIS OF PRODUCT DATA 

Preklndergarten Saginaw Objectiye Referenced Test (PK-SORT) 

The results of the PK-SORT administered during May 13-24, 1991 to MECEP 
prekindergarten pupils are presented. PK-SORT results will be reported 
separately for both cognitive and psychomotor subtest areas. The following 
results are based upon the testing of pupils in May. Summary post-test data 
for the cognitive subtest are contained in Table 1 below. The cognitive 
subtest measures nine objectives. 



ftBaMnaoaam asr axsamsmastws, m. 



Cbj. 
# 


Objecti\e 
Dsscxiptioi 


StaxKlatd 


ISested 


I\jpils 
AttaiMqg 
^andaid 
# % 


of 

Objective 


1 




cU4 Of the piqadJs wLll 
oorrectl;^ respcmd to 2 
of 3 related ItesB 


285 


253 (88.8) 


Yes 


2 




cOZ of the piq;>ils will 
correctly veapcmi to at 
least 3 of 4 related ItesB 


285 


263 (92.3) 


Yes 




j MiOlvlcQgS« 

dassiflcatlon 


50Z of the ixq)i]s will 
aK>ly 2 criteria for 
soxtii^ 


285 


225 (78.9) 


Y« 


A 


mcMijecige; 

LogLcal-MathooatlGal 
-Serlation 


A)X cf the pi^jlls will 
ansuer at least 1 of 2 
icdated itesns 


285 


228 (80.0) 


Yes 




Khowleclge: 
Structure of lime 


50k of d» ix^ls will 

r^prad correctly to 

at least 5CK of tte items 


285 


233 (81.8) 


&e 


6 




of the pqjils will 
label at least k objects 
in a picture 


285 


283 (99.3) 


Yes 


7 


Qq^ressive Lai^iage: 
Mean length cf 
Utterams 


8(S; of the pupils will 
use a sentence of 5 
or tBDre WDDds 


285 


258 (90.5) 


Yes 


8 


Expriessive lango^ge: 
Sammtics 


65% of the p^jils will 
ise at least 3 of 5 
elanents of fluency 


285 


127 (44.6) 


No 


9 

1 


Eaqynesslve Langu^; 
Plot Bctenplon/ 
Esqssnsion 


50% of the pupils will 
use at least 1 elaie ut 
cf plot extensioD in 
tlwlr description 


285 


267 (93.7) 


Yes 
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Analysis of the data contained in the above table reveals the following: 

• MECEP pupils attained eight of the nine cognitive objectives. 

• The objective not meeting the mastery criteria was Expressive 
Language: Semantics* 

• Objective 6 (Expressive Language: Labeling) demonstrated 
the greatest percentage of attainment (99.3%). 

Summary data for the psychomotor subtest are presented in Table 2 which 
follows. The psychomotor subtest measures four objectives. 



TABL8 2. SMMARY OF NOIBER AND PSRCHIT OF MBCEP PUPILS ATIAIHIIIG OBJECTIVES ON 

THE PREKINMRGARTEN SORT PSTCH«!OTOR SUBTEST 

MAY, 1991. 









Pupils 


Attainment 


Obj- 

# 


Objective 
Description 


Standard 


Tested 

# 


Attaining 
Standard 

# % 


of 

Objective 


10 


Fine Motor 
Coordination 


80% of the pupils will 
perform at least 3 of 
4 activities 


285 


250 (87.7) 


Yes 


11 


Spatio-Temporal 
Knowledge: 
Structuring of 
Space (Order) 


65% of the pupils will 
correctly pattern a 
topological relationship 


285 


184 (64.6) 


No 


12 


Representation 
at the Symbol 
Level: Specific 
Shapes 


65% of the pupils will 
copy 3 of 4 shapes 


285 


176 (61.8) 


No 


13 


Gross Motor 
Coordination 


80% of the pupils will 
complete at least 3 of 
4 movements 


285 


224 (78.6) 


No 
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Analysis of the above data reveals the following results: 
« MECEP pupils attained one of the four objectives. 

• Objective 12 (Representation at the Symbol Level: 
Specific Shapes) showed the lowest attainment (61.8%). 
However, this result fomes very close to attaining 
the mastery standard of 65%. 

• Objective 10 (Fine Motor Coordination) demonstrated 
the highest attainment (87.7%). 

The presentation of cognitive and psychomotor post-test achievement data 
by building are shown in Appendix E. 

Affective Rating Scale (ARS) 

The outcome of the affective objectives was measured by a pre- and post- 
teat administration (October 9-13, 1990 and May 21-25, 1991 respectively) of 
the 18-iten Affective Rating Scale (ARS). A total of 284 MECEP pupils were 
pre- and post-tested. For these pupils to show attainment on an objective the 
average post-test score must increase one score point or more in the positive 
direction over the pre-test score. Mean pre- and post-test plus objective 
attainment results for the seven affective objectives are captured in Table 3 
below. 
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ARS 


1 

>£ANS 


1 

Attalment 


Obj. 

# 


Objective Dtscriptlon 


Iteos 


VF F 

1 2 


S I VI 
3 4 5 


of 

Objective 




Preference Value Te^er 


5, 6, 10 


ft>st 1.7 


Pre 3.7 


Yes 


15 


Self -Control 


13, 14 


ftjst 1.4 


Pte 3.3 


Yes 


16 


Rjsltive Peer Interaction 


i, 3, 11 


Post 1.8 


Plre 3.9 


Yes 


17 


Initiates Acti\dties 


15, 17 


Itost 1,9 


Pre 4.0 




18 


Ibsitive Vtoik Attitude 


7, 12 


Post 1.5 


Pre 3.7 


Yes 


19 


Qiriosity 


2. 4, 8, 9 


Post 1.9 


Pre 3.9 


Yes 


20 


Great ivlty 


16, 18 

. — _ 


ft)st 2.2 Pre 4.2 


Yes 



*Fferfonnara:e Standani — pre- to post'-test li^reases will averse 2(K or more relevant ARS items (i.e., a diangp of at least ere scale point 
cn the instrunent in a positive direction). 
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Pre-Grand Mean ° 3.8 
Post-Grand >fean =1.8 
Differaice » 2.0 or 40K 
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A review of the above data reveals the following results: 



• MECEP pupils attained seven of seven (100.0%) affective 
objectives. 

• Pre- to post-test mean gains ranged from 1.9 (38.0%) 
to 2.2 (44.0%) points. 

• The smallest mean gain (1,9) occurred on objectives 
15 (Self -Control). 

• The largest jMan gain (2.2) was attained on objective 
18 (Positive Work Attitude). 

The ARS data by building are shown in Appendix F for the interested 
reader. 

Parents Participation/Education 

Parent participation has always been an important part of Saginaw's 
prekindergarteri programming. This component is designed to provide parents 
with the skills they need to become directly involved in their children's 
education. Parents and other members of the family frequently are quite eager 
to provide these learning experiences for this child. The parenting component 
can provide them with specific information on how their interactions can 
contribute to their child's development. 

The parent program had three main objectives: 

21. 60% of the prekindergarten families will participate 

in the classroom or on field trips four times per year. 

22. 60% of the prekindergarten families will participate 
in parent iMetlngs four times per year. 

23. 80% of the prekindergarten families will complete 
with the child nine home activities and return them 
to school. 
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The evaluation of this year's parenting component consisted of a year-end 
analysis of the data collected and recorded during the year. 

Parent participation is an important component of this program. Table 4 
below presents a detailed view of how the program fared on each of the three 
objectives. 



TABLE 4- ATTAHMENT OF PRDMICT OBJECTIVE AS DKTERMIHED BY 
CUMULATIVE ANALYSIS OF SEPTEMBER, 1990 TO JUNE, 1991 
PARENTS AS PARTNERS MONTHLT LOGS. 



Objective 
Numbe r 


Total Families 
# 


Families Meeting Standards 
# % 


Objective 
Attained 


21 (60%)* 

22 (60%) 

23 (80%) 


294 
294 
294 


229 
243 
270 


79.9 
82.7 
91.3 


Yes 
Yes 
Yes 



*Mastery criteria for each objective stated In percent. 

As an analysis of the above data indicates, the parenting component was a 
success. All three objectives met the attainment standard. Parenting data by 
building can be found in Appendix G. 



Curriculim 



The curriculum objective was focused on establishing an Early Childhood 
Education Curriculum Committee with an intended outcome of meeting at least 
four times during the 1990-91 school year. 
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This committee with 15 mtinbers (see /^pendix H for listing of its 
membership). A total of six meetings were held on the following dates; 
October 10 and November 24, 1990, January 16, Apvil 30, May 23. and May 30, 
1991. The three following notewrthy undertakings were started and/or 
completed: 

• Developmentally appropriate early childhood curricu- 
lum inservice involving prekindergarten, young fives, 
kindergarten, first grade, and second grade teachers, 

• Ungraded primary curriculum development involving 75 
staff members, and 

• Music, art, and gym activities/material development. 

From the review of the data maintained by the project supervisor, it was 
evident that the curriculum objective (objective 24) was attained. 

CoMMiilty Collaboration/Participation 

This objective again involves the establishment of a committee. The pur- 
pose of the committee was to encourage community collaboration and participa- 
tion in the MECEP program. Instead of establishing a new committee, the 
program supervisor became a member of the Family Ufe Education Advisory 
Committee and used this committee as a vehicle to focus collaboration and 
participation (see Appendix I for list of members). 

The Family Life Education Advisory Committee did meet three times, namely 
on October 31, 1990, i^ril 12, 1991, and again on March 20, 1991. A number of 
programs /services of mutual interests were dealt with including: parent 
single resource center development, teenager parent program, young parent 
program, STEP program, consumer home economics program, growth and adjustment 
program, student assistance program, growth and afrocentric program, and 
project success. It seems evident that objective 25 dealing with the 
community collaboration and participction was attained. 

17 

li 



Staff Pevelopgent 

The staff development objective (objective 26) held that to 75% of MECEP 
staff would participa:e in 75% of the inservice offered to improve instruc- 
tional skills and broaden the knowledge base of staff. A review of the data 
main-tained by the program supervisor revealed that 78,9Z (15 of the 19 staff 
members) attended at least 75% of the inservice sessions offered. The chart 
below indicates the month and the major topic(s) covered during each session. 



Month 



September 



October 



December 



January 



March 



May 



Topics 

Presentation of Prekindergarten Handbook 
Screen procedures 
Program impleo^ntation 

Presentation of 

— 1989-90 Product Evaluation Data 

— Parent Resource Center Information 

— Referral Process Information 
Implementation (for new staff members) 

Developing thematic units 
Integrated curriculum in prekinder- 
garten classrooms 

Steps toward attaining ZA endorsement 
for IffiCEP program 

Transfer of students from over en- 
rolled to under enrolled classrooms 
District wide parent inservices 
Gross motor activities 

Implementation of 

— SORT testing 

— Activities for **Month of the Young 
Child" 

— EPSF Tests 

■ End of program year activities 

— SORT Tests 

— Turning in classroom records 
' Recruiting 

" Parent meetings 
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«J«ne - "Inventive Spelling" 

- "Parachute Play" 

- "Science/Math: Hands-on Experiences" 

- "Circle Time: Songs and Games" 

- "Language for Prekindergarten" 

- "Anti-Bias Curriculum" 

- Screening 

Recapping, 78.9% of the MECEP staff attend 75% or more of the monthly 
staff development sessions offered, indicating that objective 26 was attained. 
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SUHNAKT AHD CONCLDSIONS 

The 1990-91 Chapter 1 Preklndergarten Program served a total of 285 
children at eight elementary schools. A screening test was administered to 
each registrant at the beginning of the year as well as a screening for other 
"at risk" factors of becoming educationally disadvantaged was conducted to 
select the children who most needed this experience. 

The Preklndergarten Saginaw Oblective Referenced Test (PK-SORT) was used 
to measure product outcomes on thirteen of the 26 program objectives. The 
results show that the program attained eight of the nine objectives in the 
cognitive skills area, and three of four objectives in the psychomotor skills 
area. Overall, the program was able to attain nine (69.2%) of the thirteen 
PK-SORT objectives. 

The Affective Rating Scale <ARS) was used to measure the seven affective 
objectives. The results show that the program attained seven of the seven 
(100.0%) affective objectives. 

The Parents as Partners Monthly Logs was the vehicle used to measure the 
product outcome on the three parent participation/education objectives. These 
results show that all three objectives were attained (100.0%). 

Finally, records maintained by the MECEP progrMJ supervisor was used to 
measure the three objectives related to curriculum, community collaboration/ 
participation, and staff development componen-s of the program. Again, a 
review of the results shows that all three objectives (objectives 24, 25, and 
26) were attained (100.0%). 

The MECEP prograa in its third year operation «as quite successful with 
22 (80.8Z) of the 26 objectives being attained. This probably is in large 
partly due to the experienced staff the Saginaw Schools has developed over its 
21 years of preklndergarten programming endeavors. 

u 20 



Even successful programs can Imp roved, A review of the process and 
prof.uct evaluation data indicates certain areas where refinement or adjust- 
ment can be made in aiming toward further program improvements. 
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BECONMEIID&TIONS 



The recommendations that follow are based on this year's process and 
product evaluations and are intended to help bring about MECEP program 
improvements in the following school year. These recomtnendations take nothing 
away from a program that continues to show very impressive results on an 
annual basis* This year being no exception. 

The recommended ideas and techniques offered below stem from a perceived 
problem and are Just one of many ways to improve the performance of the 
program. As solutions are sought for optimum program operations » a di- 
alogue/discussion should be undertaken to determine the best and most workable 
way to solve the perceived problem. The staff and evaluator should be brought 
into these discussions so that all involved feel part of the proposed new 
operation of the program. 



1« The teachers and program supervisor should Jointly 
explore the probable circumstances for relatively 
poor achievement on objective 7 and develop an 
instructional management system which will lead to 
attaining these objectives. 

2. The program supervisor and teaching staff should 
analyze the building results presented by objective^ 
in order to formulate a plan to reduce differences 
in program impact across buildings. 

3. Based on the sizeable differences among the uew 
teachers in using language production/enhancement 
techniques with childreny an expectation of the fre- 
quency needs to be communicated to staff. Further 
supervision and inservice training may be called for 
if these expectations cannot be reached. 

4. The frequency of closed- to open-ended questions 
(approximately 55/45) seems reasonable. An inservice 
on how to better phrase open^nded questions may be 
warranted. 
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Because of the frequent turnover of staff, possible 
expansion of the program in the future, and the in- 
creasing sophistication of the preschool program, a 
training manual or other similar aide should be con- 
sidered that spells out common daily preschool prac- 
tices and procedures. This aide could be useful for 
new staff. 

Determine a larger common set of thirty to forty 
labels for teachers to use to name objects in their 
rooms so there will be more consistency betwe-an 
sites . 
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APPEiiuICES 
APPENDIX A 

MECEP PASTICIPANTS BY BUILDING AS OF 
JANUARY 18, 199 J 

Fuerbringer 37 

He rig eo 

Jerome 33 

Kemp ton 20 

Longstreet 20 

Merrill Park 55 

John ^toore/Fl^st Presbyterian 34 

Zilwaukee 2I 



TOTAL 285 
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APPBBDIX B 



PART D .. NARBATIVg PROnBAM nFSrRIPTTn^ f icnntin»»d) 



6. EVALUATfON: OftsaUM and methods tor evahjaiBig the accon^ishment of your proyam goals/objectives 
tor each pre^^^ coflnpmenL indicate how this c^ers from the 1989-90 evatu^ion process. 



Pfognm Goala/Oblecilves 

COCNtTIVEs 



MetfM to be to EvtkMtt 



How Different From 19®'90 



I. Physical Knovltdge 



901 of eh« pupils will 
rsspoad corraetly to 2 of 
3 iesBi raUesd to phyilcsl 
knotflsdge on the PK SORT. 



2. Social KnovUdgo 



3. Knovlodgat 

CUssificsclon 



^. Kaovledges Logical- 
M«cli«MCies 
Sorlacioa 



5. Spaeio*T«^orsl 
Knowledge t 
Scruceuro Of TIm 



sot of eh« pupila vlll 
ratpond corraesly eo at 
lease 3 of 4 ieame rslacad 
CO social knowLadga on 

PK soai. 

SOI of Che pnplls vlll 
successfully apply eve 
crlcarU for sore lag i 
color sad/ or fora on 
ehe PX SOKT. 

701 of ehe pupils vlll 
answer ac leaet I of 2 
related Iteos on 

PK SOKT. 

sot of ehe pupils will 
reeposd correecly eo ae 
leaec SOX of ehe releeed 
leeae on PK SOIX. 



(Attach 9dd8Ms/ie9tsas needod) 
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MtmodlpfttUstdteSvafcia^ I How Oiffemnt Fmm 1969-90 



COCNITIVE (Conctnuad). 

6- Express iv« UnguAgti 
LabtUng 



7. Expreasivi Languaget 
M«an Ungch Of 
l/ccaranca 



8. Expressly* Language; 
Scmancics 



9. Expressive Language! 
Ploc Exeeniion/ 
Expansion 



10. Fine Motor 
Coordlnaelon 



83Z of Che pupils will 
label ac lease 4 objects 
In a picture on the 
PK SORT. 

80% of Che pupils will 
use ac lease 3 of 5 
elemencs of fluency on 
PK SORT. 

65% of Che pupils will 
use ae lease 3 of 5 
seoaneie elemencs on 
PK SORT. 

50% of Che pupils will 
use ae lease one elenene 
of ploc excenslon In 
ehelr description on 
ehe PK SORT. 

80% of ehe pupils will 
perfora ae lease 3 of 4 
activities on ehe 
PK SORT. 



(Attach adf^tonatsft99a as n99d90 
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SP-4333* 

PART D .. NARRATIVF PROnBAM nF^jmiPTTON r«.nfitin«>d^ 



6. EVALUATION: Dsso^ plans and methods for sva&jat^ the acconpKshmem of your program goals/otsjecttves 
for Basil i^ogram compof»ra. indicata how this Offers from the 1 9^-90 evaiuatton piocess. 



ProQram Goals/ObifCtivM 


Mamod to &• ustd le SvAmm 


How Oiffarent From 1989-90 


PSYCHOMOTOR: 






11. Spado-Temporal 
Knovlidga t 

SCruccuring Of 
Space (Ordtr) 


6S% of ch« pupils will 
corrscc ty paccam a 
copologlcal reladonshlp 
on cna tn auKi « 




12. R«presencacion 
AC Iha Symbol 


65% of tha pupLl3 wlLI 
copy 3 of 4 shapas on 
eha PK SORT. 




Lj. Cross Motor 
CoorctinaCl<*n 


80^ oc cna pupils viii 
eofflplata ac laasc 3 of 
4 movamancs. 




AfTCCTlVEi 




• 


14. Praftrcnctt - 
Valua Taactiar 


Pra- CO pojc-taat 
ineraasaa will avaraga 
20% or a»ra on ralavane 
Affaceing Racing Scala 
(ARS) icama. 




15. Salf-Concrol 

• 


Pra- CO posc-tast 
ineraasaa will avaraga 
20X or ttora on ra la vane 
Affaeeiva Racing Sea la 
(ARS) ieaoa. 





(Atttehati^ionalstmta as needed) 
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(9i9« 9) 



AFFECTIVE (Concinued) 

16. Posictvt Pear 
Incsraccion 



17. Iniciaclvts - 
Accivities 



Id. Positlv* Work 



19. Curiosity 



20. CrtACivlcy 



M«ihod to bt ID Evahiat 



Pr«- CO posc-c«sc 
incr«4s«a wlU avaragt 
20% or nors on raltvanc 
Affttcttng Racing Scale 
Cars) icema. 

Pre- Co posc-cesc 
increases will average 
Z0% or more on relevant 
Affective Rating Scale 
(ARS) Iceai. 

Pre- to pose-cese 
Increase! will average 
20X or sore on relevane 
Affective Rating Scale 
(AAS) Itens. 

Pre- to pose-test 
Increases vlU averag* 
20% or Bore on relevant 
Affective Rating Scale 
(A£8) icaos. 

Pre- to post-test 
increase* will average 
20X or oere on relevant 
Alfactiva Rating Scala . 
(AU) itaM. 



How Differsnt From 1989-90 




P8 
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3P 4333*1 

PAPT n N/ ^PPATIVF PQor.PAM nirsrRIPTlOS frnntinuedl 



6. EVALUATION: Describe p«am and methods for eva&jaing the accorr^ishmert ol your pmgrdm goais/otjjedives 
tor ea:h program conv«w<- l^JJcate how this Offers from the 1989-90 e>mluati^ 



Program Goab/Obiealvts 


MitM to bt Used to Evafciait 


How Differers From 19^-90 


PARENT PARTICIPATION/ 
EDUCATION < 






21. Parent Participation 


60% oC the faffliliea will 
participate in clasiroom 
or on field trips four 
times per year. 




22. Parenc Education 
Programs 
Friday Meetings 


607. of the tamiliei will 
participate in parent 
meetings four times per 
year. 




23. Parent Education 
Program Home 
Work Activities 


80% o£ the families will 
complete with the child 
nine home activities and 
return them to school 




CURRICULUM t 






^■v • *i7 9 « b ■RD ^ '•9ie 

Early Childhood 
Education Curriculum 
Conmittee 


Review oC meeting agendas 
and produces developed. 
Committee will meet at 
lease four (4) times 
during the 1989-90 
school year. 





(AOaeti miOSionat sheets as ne9M) 
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SP-4333.A 



torea^ prai^ component, indicate how iKs cfiffera f«Hii the 1989-SO evaluatton>w^ Qoms/ctiimtves 



COMMUNITY COLLASOSAriON/ 
PARTICIPATIONS 

23. To eseabliah an 
Early Childhood 
Edueadon Advisory 
Commie cett 



STAFF DEVELOPMENT: 

26. Early Childhood 
Education Staff 
will pareicipaca 
in insarviea co 
inprova chair 
inicructional skills 
and broadan chair 
basa of knowladga. 



MtOiod to b« Ustd to EvafeMM 



How Dilfefem From 1989-90 



RavlBw of aieacing agandas. 
Adirlsory CocBaieeaa will 
maac ac laase ehraa (3) 
Cimea during cha 1989-90 
school year. 



757. of cha ECC Scaff viU 
pareicipaca in 75% of 
Cha insarvicas offarad. 
Monthly insarviea sasaiona 
will ba offarad during 
Cha 1989-90 school yaar. 



ERIC 
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Prekindergarten 

SAGINAW 

OBJECTIVE 
REFERENCED 

TEST 

(PK-Sort) 



9 1990 School District of the City of Saginaw 

Sttpcxintendent, Foster B. Gibbs, Fh.D. 



It*. Mf* '^^ 



er|c 2i 



AFFEMDIX C 



TABLE OF CONTENTS 

DIRECTIONS FOR ADMINISTERING RIEKINDERGARIEN SAGINAW OBJECTIVE 

REFERENCES TESTS (PK-SORT) 28 

PREKINDERGARTEN SORT TEST ITEMS 30 

Part I: Cognitive Development Subtest 30 

Part II: Psychomotor Abilities Subtest 39 

ATTACHMENTS 

Attachment A: :?K-SOST Inventory Of Materials 45 

Attachment B: Scoring Criteria For Circles, Vertical- 
Horizontal Crosses, Squares, And Triangles 46 
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DZISCTIOIB FOR AOflNlSTSRUIG 

MicnronGMttgii skcvm oBJBcnvg RgpragacED test (fk-sort) 

This cesc is CO be adainlscered on a onr-co-ona basis. Xc is iaporcant 
chac each casting sicuaclon be essencially che same for all pupils. Very 
careful accendon shoiUd be given co the detailed Inscrucclons chac are pro- 
vided In chese directions, as uell as che inscrucclons chac are Incorporaced 
Inco che cesc icself. 

All Ceacher dlreccions chac are included in che cesc will be in paren* 
theses ( } and are not to be read Co the pupil. The teacher should be 
familiar with all (piestions as uell as the materials that are to be used In 
admlaiscerlng che test. The test kit should be checked for inclusion of a 
complece sec of che manipulative materials and flash cards. (See ^pendlx A 
for an Inventory of these meterials.) 

In administering che test, the teacher Is to score che {mpll response co 
each Item as it is given. Each Item is scored on a right or wrong basis. The 
content of each pupil rcspoase is to be accepted by che teaclwr at face value. 
The teacher should be careful not to provide che pupil wlch any verbal or non- 
verbal signals chac mighc influence che pupil's chinking or evencual answer. 

It is appropriace for the teacher to provide help chac ensures that che 
pupil understands the cask co be performed. In order to facilitate this 
understanding, each set of instructions should be given and then be repeated. 
Some pupils benefit from a pause or a '*wsic time" before they are required co 
give a response. It is permissable to have a pupil start over if it appears 
chat he/she has forgotten the task, or is confused as to what to do. The 
pupil should be given up to 30 seconds to respond to any given item. Every 



33 



accaapc should be oade to adniniscar all Itens of che :esc co all pupil i. The 
Macher should cake as much cioe as reasonably necessary co cooplece che cesc. 
If appropriace. che cesc can be given over a number of days and in a number of 
secclngs. 

Since the teacher is to Judge che correctness or incorrectness of each 
pupil response, che directions for each test item contains a section on 
correct or accepcable responses. A clear understanding of the accepcable 
responses provided In che cesc insCruccions will ensure chat the ceacher can 
quickly and consiscendy score each item, Responses are to be scored and 
coded on the answr sheet as the pupil ansusrs each question. The following 
symbols are to be used for scoring: 

A for correct responses and 
^ for incorrect or no responses 

A machine scoreable answer sheet will be used to record the pupil's 
responses. The teacher should carefully follow chs procedures chat are 
outlined in the "Directions for Completing the Preklndergarten SWT Answr 
Sheets". These directions will be included in the packet concaining the 
machine scoreable answer sheets. 
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AFPSHDIZ C 



FlBKimzaGA&TSlf SORT TBST ITMS 



PAgT I; COCaimVB flBVBLPWEW SOBTBST 



CReffleaber, all staceatncs In parenCheMS ( ) are intended for your use and are 
not CO be re^ Co Che child* In recording answers on your answr sheeCt you 
should code A ■ correct response and B « ineorrecc or no response* } 



I. SAY, "ttfC's play a gaoe where you have to cell me 
abouc chlngs you cannoc see." 

(Hand Che pupil feely sock Number 1. 
Ic contains a aecal zipper*) 



SAY, "Put your hand in the sodc. Keep fpur hand in 
Che sock* lake che thing chae Is in che sock 
and feel ic. Tell oe abouc ic." 

(Pause* Uscen for one of these accepcable 
responses ai^ oark your scoring sheet accordingly*) 



Acceptable Responses 

— Kaae of che object 

— Shape of che objecc 

— Use of che objecc 

Naae of che aacerial of che objecc 
— - Texture of che objecc 



SAY, "Uc's cake a look ac ic. Now, lee's do anocher 
one." 

(Pac away sock Miaber 1 aaking sure chac che 
sipper is puc beck, cake ouc sock Niaber 2*} 
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2. (Hand the pupil feely sock Number 2. It 

concatns a coochbruah.) 



SAy» "?uc your hand in cht sock. Kt«p your hand in 
cha sock. laka che chlng chat is in che sock 
and feel ic- TSelX taa abouc ic." 

(Riusa. Usctn for one of ehssa acceptable 
responses and aark your scoring sheet accordingly.) 



Acceptable tesponsea 

— Maffle of object 
Shape of the object 

— Use of the object 

— ' ^ne of the material of the object 

— TeJttAjre of the object 



SAY, "Let's take a look at it« Nov, let's do another 
one." 

(Put auay Jfaober 2 aaking sure that the tooth- 
brush is put back, take out sock NtMher 3.) 



(Hand the pupU feely sock N«ber X It 
conulna a plastic egg.) 



SAY, "^c your hand la th« sock. Itoep your hairi In 
the sock, like the thing that is in tho sock 
and feal It. Tell se about It." 

(Fauio. Listen for one of these acceptable 
rtapooMf and aark your scorlqg sheet accordingly.) 



Accaptable Reaoonses 

— Nbm of tho object 

— Shape of the object 

— Use of the objact 

— Naaa of tho aaterlal of the object 

— Texture of che object 



SAY, "Ut's take a look at It." 

(Put away sock timber 3 aaking sure the agg la 
put back.) 
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4. SAY, "How let's cake a look ac some pictures and 
calk about chea." 

(Show the child the picture marked with the 
Nuiber 4 on ch# back. As you are holding it 
follow these directions.) 



SAY, '^Tell oe who this worker Is. What does s/he 
do?" 

(Pause for response, listening for one of the 
acceptable responses listed below.) 



Acceptable Responses 

— Naoe of the role or title of the wrker or 

— A description of what s/he does or how 
the uorker helps us. 



(Mark your scoring sheet accordli^ly.) 



5-7. (Puc away picture HUaber 4 and continue following 

the saos directions for pictures 5, 6, and 7. 
fieacaber to aark on yaur scoring sheet after 
each quest Ion.) 



8. SAY, "In just a alnute m will play a gaas with soae 
candles which should b« lots of fiai." 

(Open tha envelope aarkad Itea Nabar 8 and 
xmidmlj plaea candle* chat le coacaina la 
front of Che pupil. As you daseriba what 
the pupil is to do, gesture with your hands 
to raprsaanc two piles.) 



SAT, "Soae eaadlea are jpllow, soma are green, soae 
«ra roaad, and soae are long* Put tha cai^ies 
chat are alike into two piles. All tha candies 
ia aaeh pile should ba alike." 

(Pausa for the child to group tha candies. Nsks 
sure chat ona of tha groups is eorraec aeeocding 
to tha acceptable responses listed below.) 



Acceptable ttssoonses 

— Grouping according to color 

— Grouping according to fom o ^ 
o * ' 

ERJC (Nark your saoriag shaac accordingly.) 
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^* rjlIJ"" a i« «iu play a gaae wlch soae 

circles and triangles which should be Iocs of fun." 

(Open the envelope taarked icem Nuabcr 9 em 
randoaly pUee che shapes In front of the pupil. 

with your hands to represent two piles.) 

2r.t^* k'^**' ~" c«o piles. 

All the shapes in each pile should be alike." 

(Pause for the child to group the shapes. Make 
sure chat the groups are correct ccording to 
Che acceptable response listed below.) 

Acceptable Responfl* 

— Grouping according to fora 

(Mark your scoring sheet accordingly.) 



10. 



alLny/' ^^"^ 

(Remove toy bears fro« envelope oarked itea 
Niober 10 and allot* child to play «ilth and 
talk about the bear family.) 

(Pauaa for the child to arrange the bears frca 

surt chat the arraogeaenc Is correct according 
to tha accaptable responses listed baloir.) 

Acceptable lh«pnn^. 

— ^ four bears froa biggest to saallesc or 

— Ali four bears froa saalleet to biggest 

(Mark your scoring sheet accordingly.) 
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"Now let's talw a look ac some pictures and put 
then la order*'* 

(Open the envelope marked Item U and randaaly 
place the four pictures In front of the child.) 

"Here are four girls. Some of the girls are 
tall, som are short. Put the girls in a row 
froa tallest to shortest." 

(Provide a ruler as base. Pause for the child 
to arrange the girls. Make sure that the arrange- 
ment is correct according to the acceptable 
responses listed below.) 

Acceptable Responses 

— All four pictures from tallest to shortest or 
All four pictures fron shortest to tallest 

(^rk your scoring sheet accordingly.) 



SAWPIZ EXERCISE 

SAY, "We are going to look at some pictures. Ite're 
going to talk about what happens first, next, 
and last." 

(Open envelope marked "Sample, 12 and 13". Xake 
out pictures for sample item. Lay pictures on 
table in order of fl, #2, #3, left to right, 
facing child.) 

SAY, "Let's do thia together. Usten to the story." 

Mother aixed up a cake. 

She put it into the oven to bake. 

Then the cake Is ready to eat. 

SAT, "Show M thm picture that happened first." 

(IlittM for ana war and correct if he/she has 
sot isdarscood directions.) 

SAY, "Shov Bi the picture t.hat happened nest." 

(Pauae for antumr and correct child if he/she 
has not understood.) 

SAY. ''Show the picture that happened last.** 

(If child gives incorrect sequence, teacher tells 
the etory and preaenta picturea in correct aequence.) 

34 Si) 



1 1. SAY, 



SAY. 
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12. SAY, "Let's do anocher story." 

(Put Item 12 pictures out In order of -S^l, <^2, n 
left ot right, facing child.) * 

SAY, "Listen to the story," 

Daddy wrote a letter. 

He talked to the oallbox. 

He Balled the letter to his friend. 

SAY, "Show ae the picture that happened first." 
(Riuae for correct picture.) 

SAY, "What happened next?" 

(Fause for correct picture.) 

SAY, "What happened last?" 

C^use for correct picture.) 

Child must point to or give you pictures in 
correct order* 

(Mark your scoring sheet accordingly and put 
pictures away.) 

3. SAY, "Let's do another story." 

(Put Xtea 13 pictures out In order #1, #2. #3. 
left to right, facing child.) 

SAY, "Listen to the story." 

The boy fell In the oud. 
He took a bath. 
Now he If all clean! 

SAY, "Show ae the picture that happened first." 
(Pause for correct picture.) 

SAT, "What happened next?" 

(Pause for correct picture.) 

SAY, "What happened laat?" 

(Pause for correct picture.) 

Child suae point to or give you pictures In 
correct order. 

(Mark your scoring sheet accordingly and put 
pictures aviy.) 
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lA. SAY* "I Have a plecure here 3uc of a scory book. Ic's 
pare of ctw scory, buc che words are aissing. 
Would you look ac my plecure and help ae wlch 
the story?" 

(Teacher hands child the picture fron folder 
narked Nuaber 14.) 

SAY, "Tell me i4iac you see In this picture." 

(Aius« for the child to answer. Hake sure that 
the answer is listed below as an acceptable 
response.) 



Acceptable Responses 

Heme at least four objects in plcttire 
(Need not identify correctly) 
For exaaple: 



dog 
squirrel 
boys 
girls 
baby 
cup 

grandna 
sandwich 
pie 
glass 



ball 
cars 
slide 

picnic table 

tree 

blanks t 

bottle 

clover 

flowers 

chair 



Incorrect Hesponses 

— Old not talk 

Haaed lass than four objects 

— Gave Irrelevant responses 



(Hark your scoring sheet accordingly.) 
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(Child continues to use picture marked Huober 14.) 

15. SAY, "Tell m what you think is happening in the picture?" 
"Can you tell me fflore about the picture?" 

(Pause for the child to ttll the story. Hake 
sure that the aas%«r is listed belov as an 
acceptable response.} 



Acceptable Response 

— Uses a sentence of 5 or more words 
Incorrect Responses 

— Child does not talk 

— Uses sentences of four words or less 

— Uses phrases 



(Mark your scoring sheet accordingly.) 

(Score story given for itea 13 in teras of 
acceptable responses given below.) 



Acceptable Response 

— Uses at least 3 or 5 of the listed elaents 
of fluency. * 

Incorrect Besoonae 

— Chan 3 of tha listed elaients of 
fluency. * 

* Fluency conaises of additional responses using: 

— ' Hodifiara (uses adjectivej or adverbs.) 

— Spaelal alaancs (uses preposltlona 
indleatiog position.) 

— tabar torda 

— Saotlooal or feeling lords 

— SoqiMitea (uaas phraaas eo describe 
« sarlat of events.) 

(Mark your scoring sheet accordingly.) 
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17, (Child continues to hold the picture frtna the 

folder oarked Number 15«) 

SAY, ^'Mhat do you think will happen next? What will 
they do when tt^ picnic Is over?'* 

(Pause for the child to answer* Nakfi sure that 
the answr is listed below as an acceptable 
response.) 



Acceptable Response 

Child use! 1 more of the elraents listed 
b^low as a plot extension* * Any of the 
extensions below should be acceptable. 

^ Plot extension consists of: 

— Inferences 

— Predictions 
Cause and effect 

~ Conclusions 

Incorrect Response 

Child does not use plot extension* * 
* Plot extension consists of: 

— Inferences 

— Predictions 
Cause and effect 

~ Conclusions 



(Mark your coring sheet accordingly and put the 
picture amy*) 
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fART II; psicaaioroi abilities smTgjfr 



51. (FroB «Rv«lop« Barked Number 51, ask pupil to 

fold « 5" X 5" sheee of paper in half. Teacher 
denonacracea uleh a saaple.) 

SAY, "Fold Che paper In half." 

Acceptable Response 

Using ruler, folds should show an accuracy 
2/8" in any direccion. 

(Mark scoring sheec accordingly.) 



52. (Using Che saoc folded sheec, ask pupil to open 

Che sheec and cut the pai»r on the fold.) 



SAY. 



"How open the sheec and cut the paper on cJ» 
fold line." 

(Teacher desonstrates with his/her saaple.) 
Acceptable Response 

— Using ruler, cuts should be 1/2" froa 
ebe fold. 

(Mark scoring sheet accordingly.) 
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S3, CUslng A crayon froa envtlop* ikiabtr 53 » ask 

pupil CO color Inslda che ouclias of ch« circle.) 

SAY, "Color inside ehls circle. Color all of the circle." 




Acceotsble Resaonst 

— ' Using tulett colorif^ iMrks should not •xeaed 
1/2** ac any point and approciasctly 2/3 rds of 
circla should hm colored* 

(Mark scoring shaee accordii^ly,) 



34. (Using a crayon froa envslopt Nbnbsr 54, ask 

pupil CO draw a lins bscvMn ebs cdd linss.) 

SAY, "Draw « 11ns bscwsn chs cvd linos froa chs aouss 
CO cha tottss*" 



Acceptable Rsaoenss 

— Crayon lins ausc bs within parallel lines snd 
eonnscc ch« aouss to ths houss or eoas within 
St Isssc 1/2" of couching both tha acjsa and 

chs hOUSSa 

(Msrk scoring shaet accordingly.) 4^ 
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CUslag cuc-oue foras froo envelop* Nbaber 55, pi 
tha on tht cable facing che child In the order 
shown belov. Then take a similar see fxom eavel 
Mmber 55 and ask ehe child co oake che same 
pattern. ) 



SAY. ♦*You oake your row look Juac like nine." 




Accepcable Response 

Unear order oust be che saae as che exaple. 
(Mark scoring sheec accordingly.) 



56. 
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(ChUd ausc be seated aeroee tim texclier. Teacher 
placet his/her 5 toy cars froa envelope Umber 56 
on the oaktag circle. Tim teacher puts doiei che 
parking strip, one in front of che child and 
another at least 10 inches awy froa chac one and 
perallel co it.) 

SAT. "Vs are going to build parking lots. First, you 
Mteh how I park ay care and trucks.** 

(rroB tha elrele the teacher takes 5 cars and 
places thaa on teacher parking strip #2 in che 
•mm predetewin^ order for al^ ehUdren aa 
^'S, « parking atrip. Teacher then places 
the chUd a 5 toy cars on the oaktag circle 
MM atka the child to park his/her ears on 
child's parking strip #1 to look Jute like 
the teacher's.) 

SAY, "^ark your cars Just like aine.** 



Acceptable assaonas 

Unear order of cars tmiat be che saae as 
the teacher's order according to color. 

(Mark scoring sheet accordingly.) 
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57-60, 



(Using cards tron envaIop« Itiabar 3 7-^0, show 
ont card ac a tim la ttm following ordar. 
Rand aa axcra shsee of papar to eha child co 
draw cha flguras.) 





SAY, '*Draw a shapa lilca this ona." 



Acceptabla Rasponsa 



— S«a Appai^lx ^ for Mcaptabla dravlnga aa 
shorn la Advlni aeration and Seorlqf Manual 
for tha Davalocaantal TSaat of Visual Motor 
Intagraclon. 



61. 



(Glvan tha dlractiva lopport unity) to hop on 
ona foot, tha child will ba abla co taka fiva 
conaacttClva hops on althar fooc.) 



Accaptabla Raaponaa 

— Succaaaful parfomanea of tha abova activity! 
(Nark seorim ahaat accordingly.} 



62. 



CCiv«n « aark on tha floor, tha child will ba 
abla CO juaf owar it by aiaultanaoualy lifting 
both faac froa tha Aoor and propalliqg hi a/ha r 
body forward and landing with faat togathar.) 



Accaptabla Usanonaa 

— Sueeaasful parforaanca of tha abova activity. 
(Mark scoring shaat accordingly.) 



erJc 
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APFEBDIZ C 



63. 



(Givftn t directive [oppoctunlcy] co skip, as a 
p«rclclp«nc In any group accivicy which involves 
skipping, thm learner will be able to skip using 
aXctmac« feet* for a distance of ten or more 
feet.) 



Acceptable Resaonaa 

— Successful performance of the above activity. 
(Mark scoring sheet accordingly.) 



64. (Given a ten-foot length of a by 4" piece of 

liaber. the child will ba able to lalk a distance 
of at least fiva feet on the 4** side of the 
luBbar.) 



Acceptable Response 

— Successful perforaance of the above activity. 



(Mark your seorii« sheat accordingly aitf put tha 
aatarlala amy. Thank tha chU4 for wrking 
with you.) 
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APPEHDIZ C 
AmcSfBBT A 
PK-SOtT INVBNT(»T OF NATEIULS 

PART I; cocairm vmuamssx scbtsst 



tcca 


1. - 


1 faal/ aock vith a zlppar in Ic. 


team 


2, - 


1 feelf sock wlch a coochbrush in ic. 




3. - 


4 SOCK wx^n a ptiascic 0gg in 1C« 


tcsns 4-7, 


- piceur« of a poscmAn, pollceoant cruck drlv«ri 
am anacK par accanflanc. 


Iceo 


8. - 


4 graan and 4 yelloit candies (4 round and 4 rectangular) 


lean 


9. - 


5 circles C3-3/4" diaiaecer) and 4 crlai^les (3-7/8" sides) 


Item 


10. - 


4 bears of varying heighes/sizes 


Icem 


11. - 


4 girl paper dolls of varying heights/sizes and 1-12" 
ruler for baae (9-1/2". 7-7/8". 6-1/4". and 5-1/4" tall) 


SaiBi^la - 


3 pictures of Mother aixlng cake, baking cake, and 
serving cake. 


Icea 


12. - 


3 pictures of Dad wrltinf letter, ralking co mailbox, 
and aaillqg letter. 


Ices 


13. - 


3 pictures of Boy falling in imsd, caking bath, and 
Chen all clean. 


Icea 


U. - 


1 picture of a picnic. 



PAir XI - PSTCgQMTOt IgyiUOBIBlg STOgST 



Xteas 51-52. - Wnch square pieces of paper and I pair of scissors. 

Iceas 53-54. - paper vleh a 3-inch circle and a aouse/house illustration 
on it. (ceaplate for 3-inch circle scoring.) 

It SB 55. - 4 house illustrations and 
6 face 11 lust rations. 

Icea 56. - 2 strips of oakcag (3" x 8-1/2") for parking lots 

1 oaktag circle (5-l/flf' in diaaecer) for setcii^ out 
ears and trucks 

5 sets of different colored cars and/or trucks 
(2 per set). 

Xceas 57-M. - oaktag flash cards (5-1/2" x 5-1/2") of a square 

' figure, a triangle figure, a plus sign, ai^ an **K". 
aulciple sheets of paper set up for students to 
replicate figures with four quadrants* 

Itea 62. - I strip of tape or aark on che floor is needed. 

Icea 64. - a 2" x 4" x 10' piece of luaber or a balance board is 
needed. 



o 
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APPSHDIX C 



AmCSfEHT B 



o 



Citeim 

Scoring Criteria 
Pwd ofli i nindy circuUr Uatt 



3,0 
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APPBHDIX C 



AXXACSMER B 




fotiM4 V^nicsi^Hofiionui Cross ApN^mia 

Scoring Critma 



fosM4 Vsnicsi^Hofiiontsi Cross ApN^mia 




AFFBMDIZ C 



□ 



Scoring Criteria 



Four clearir de&Md tidu 
(conMn ne«d not b« aagulv) 



ooc O 



O 











D 
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APPEHDIZ C 



A 



fottMB Trhnglm 

Scoring Criteria 



I Vm ^a»Hf dfffiotd tides 
2. Om coratr hiflwr chaa odMn 



Z7 



Paaaing 







Piling 





17 
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APPENDIX D 



THE AFFECniTE RATIHG SCAUB 
Teacter: ,,„_^___^_^_^_^^__^ Sctool: 

Date: « Session: a »«« p ««* 

Directions: Flease circle one of the ratings (VF for "very frequently", F for 
"frequently", S for "sooeiines" , I for "infrequently", and VI for 
"very infrequently") for 

(Student's Ptell Haae) ~ 
on each of the following behavioral dimensions* 







VF 


V 


c 


T 
X 


VT 


O km 


Ca^ a iS M A ^ m A 1^ 




2 


-.7 


A 


5 


82 


Ais Ira nito flf* A rtti ^ ^ ^ ^ ^.-..^^ ^ ^ ^ 




2 


3 




5 




T«i 4^4 a^oo 4tf4 ^4oa f^K 1^ f* f"<i 




2 




A 


5 




VvMl AVAfl Al^4 <f n fl4 O ^n*%iMAn#* 




2 


3 


A 
*♦ 




OJ0 






2 


3 


A 
•f 






T«% 4 ^ 4 A f^A 0 4vi^av*9#^^4f\i^ u4 t*h f* Adtf* f^A 1^0 




2 


3 


A 




A7 


i^/^fVi¥%^ A^Afl a a A 4 9 n^nt AM ^ 0 




2 


•1 

^ 


A 




88. 






2 


3 


4 


5 


89. 






2 


3 


4 


5 


90. 






2 


3 


4 


5 


91. 






2 


3 


4 


5 


92. 






2 


3 


4 


5 


93. 


Exhibits inner control durii^ observation 




2 


3 


4 


5 


94. 


Exhibits inner control without direction 




2 


3 


4 


5 


95. 






2 


3 


4 


5 


96. 






2 


3 


4 


5 


97. 






2 


3 


4 


5 


98. 






2 


3 


4 


5 
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T&BIEE.I. asrmsM op he msjsHi or snuNis a Hsr-OEsnic 

ATEMNDC NftSfSBT ON IK-SORT O&IBCZIVES BT BUnJHNG 
FDR 1990-91. 



PreKrSOia: 
Objective 
(Criterion)* 


Rierbrli^er 
(N=39) 


Herlg 
(1^67) 


Jeraoe 
(N=»36) 


BUILDDC 

Jcim Moore 
(I}=>30) 


Kaqpton 
(N40) 


lo^gstreet 


MerriU Rark 




1 (80)* 


84.6% 


89. b% 


100.0% 


93 3% 


80 02 


01 .7& 






2 (80) 


82.1% 


94.CK 


lOO.OK 


lOO.CK 


100 flE 


TV* JH« 




inn ny 


3 (50) 


69.2% 


55.2% 


83.3% 


90.02 




on 


fin 


inn rvy 


4 (70) 


71.SS 


79.1% 


88.8% 


96 72 










5 (50) 


94.92 


76.1% 


91.7% 


100 Q% 


90 02 


JO* 1^ 


71 7^ 

/I 


OC n9^ 


6 (85) 


97.4% 


100.0% 


100.0% 


96 7X 


100 




inn cF/ 


tnn 


7 (80) 


92.3% 


94.0% 


91-7% 












8 (65) 


53.8% 


47.8% 


33.3% 


56.7% 


35.0% 


33.3% 


44.2% 


40.0% 


9 (50) 


92.3% 


97.0% 


97.2% 


83.3% 


100.0% 


95.2% 


88.5% 


mo% 


10 (80) 


92.3% 


86.6% 


91.7% 


96.7% 


100.0% 


61.9% 


80.8% 


95.0% 


11 (65) 


51.3% 


67.2% 


72.2% 


93.3% 


55.0% 


38.1% 


71.2% 


45.0% 


12 (65) 


64.1% 


53.7% 


75.0% 


83.3% 


70.0% 


52. « 


46.2% 


70.0% 


13 (80) 


38.5% 


89.6% 


88.8% 


83.3% 


85.0% 


81.0% 


82.7% 


75.0% 



^Represents criteria for eadi objective. 
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BSmC SaOE cabs) is HBSBOEK JKD BmumE KR 1990-9U 











Tim TWM^ 










Descrlptlai 


(N=39) 


nerig 
(N»67) 


(I*=36) 


CN-30) 


Kaopton 
(N-20) 


(I*='21> 


rerrill raxk 
(N-52) 


ZilidBukee 
(W»20) 


14. Preference Value TJsacher 


2.1 


1.9 


1.6 


1.7 


2.2 


1.9 


23 


2.2 


15. Self-Control 


2.4 


1.1 


1.3 


1.9 


2.6 


1.3 


2.6 


2.6 


16. Positive Iteer Interactlai 


2.1 


2.0 


2.2 


1.9 


2.2 


2.2 


1.8 


2.0 


17. Initiates Activities 


2.2 


2.0 


1.7 


2.1 


2.6 


2.3 


2.3 


2.9 


18. Pbsitive Hbrk Attitude 


2.7 


1.7 


1.5 


1.8 


2.9 


1.9 


2.6 


3.2 


19. Qirlosity 


2.1 


1.9 


1.5 


1.9 


2.3 


2.1 


2.0 


2.5 


20, Creativity 


2.0 


1.7 


1.7 


2.1 


2.3 


2.0 


2.1 


2.4 



APPENDIX 6 



TABLE G,l. SUMMARY OF NUMBER AND PERCENT OF MECEP PREKINDERGARTEN FAMILIES 
ATTAINING OBJECTIVES REGARDING THE PARENTS AS PARTNERS 
COMPONENT BY BUILDING, 1990-91. 



Sd»Ql 


Nunter of 

Stuctents 

Enrolled** 


ftirtlcijatlcn 
Objective 14 
# % 


Vaxstt, 
Meetings 
Gbjective 15 
# % 


HosBEMork 
Activities 
Objective 16 
# % 


F\ierbrliiger 


39 


24 


(61.5) 


32 


(82.1) 


36 


(92.3) 


Herig 


67 


63 


(94.0) 


57 


(85.1) 


65 


(97.0) 


JeronB 


41 


38 


(92.7) 


39 


(95.1) 


38 


(95,1) 


J. Moore 


33 


30 


(90.9) 


30 


(90.9) 


32 


(97.0) 




19 


17 


(89.5) 


15 


(78.9) 


16 


(84.2) 


Lo^gstieet 


20 


3 


(13.0) 


10 


(50.0) 


18 


(90.0) 


Merrill fetk 


55 


34 


(61.8) 


40 


(72.7) 


44 


(88.0) 


Ziiwatdcee 


20 


20 


(100.0) 


20 


(100.0) 


20 


(100,0) 


TOTAL 


294** 


229 


(22.9>f 


243 


(82.7)+ 


270 


(91.8)+ 



*Uuni)er of students enrolled and att^dii^g progran for at least four mntte, 
**«hile sons students were enrolled at ooie than one site dtsring that year, each 
individual student vas ccunted only once in th^e statistics. 



■+Cbjecti\e attainafint: 

—Parent participation ly at least 60% for at least four school activitl^. 
— ferajt OEetin^ ly at least 60% for at least four Friday neetings, 
— HouEwoik activities ly at least 8(K for at least nins heme activities. 
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APPENDIX H 



SAGINAIf CITT PUBLIC SCHOOLS 
pgEKINDERfflkBTEN CURRICULUM ADVISORY COMMITTEE 



Janet Joswlak 

Carol Grates 

Dr. Sally Edge r ton 

Sandy Hoppe 

Sue Shebster 

Karen Bronz 

Juanlto Lugo 

Dorothy Weiss 

Sherri Borchard 

Kathy Mo r ley 

Carl vanBenschoten 

Patti Hartman 

Nancy Brill 

Mary Jane Hlelkeinp 

Leodia Powell 



Early Childhood Supervisor 

Department of Social Services 

Saginaw Valley State University 

Prekindergarten Teacher, Zi Iwaukee /Kemp ton 

Prekindergarten Teacher, >ferrill Park 

Prekindergarten Teacher, Webber Elementary 

Prekindergarten Teacher, Edith Baillie 

Kindergarten Teacher » Jerome 

Kindergarten Teacher, Edith Baillie 

Kindergarten Teacher, Hough tun 

Kindergarten Teacher, Stone 

First Grade Teacher, Coulter 

First Grade Teacher, Coulter 

First Grade Teacher, Stone 

First. Grade Teacher, Edith Baillie 
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hPWWOlX I 

FAMILY LIFE EDUCATION ADVISORY COmiTTER MEMBERSHIP 



Kathy Dowd Ball 
Gayle Barboza 
Joyce Barloiir 
Carole Boyd 
Sylvia Brantley 
Mary Ciolek 
Sara Clavez 
Mary Cornford 
Clifford Davis 
Ann Graham 
Carole Grates 
Sandy Henderson 
Mary Ellen Johnson 
Janet Joswiak 
Louise Kring 
Teresa Lieber 
Carol Lopez 
Pari Michalski 
Willa Randle 
Helen Rawley 
Joyce Rouse 
Donald Scott 
Jeannine Simon 
Sue Smith 
Ron Spess 
Marl Sargent 
Sherri Tiderington 
Cliff Warnert 
Nancy Ziozios 



Saginaw General Hospital 

Saginaw County Child Ikjvelopment Center 

Grandparents As Parents 

Averill Career Opportunities Center 

Young Parents Program, RDLU: 

Coi:Q>ensatory Education 

Saginaw Valley Regional 4C 

Saginaw Intermediate School District 

Director^ Daniels Lifelong Learning Center 

Valley OB/GYN 

Div, Child Day Care Licensing, D.S.S. 
Young Parent Program, RDLLC 
Saginaw County Youth Protection Council 
Early Childhood Education 
Supervisor, Adult Basic Education 
PAT, RDLLC 

Itepartment of Social Services 
Health Programs Manager, RDLLC 
Saginaw Prekindergarten Parent 
Kinder Kore, RDLLC 

Saginaw County Department of Public Health 

Assistant Superintendent. Board of Education 

Chapter 1, RDLLC 

Department of Social Services 

Saginaw County Youth Protection Council 

Child and Family Services 

Child Abuse Council 

Department of Social Services 

Young Parent Program, RDLLC 
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